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 Vision Statement:  
 

 

Sculptor Charter School will develop culturally literate citizens who are successful in the real world by 
delivering a world class education in a collaborative environment with a passion for learning. 

       

 

 

 

Stakeholder Involvement in School Improvement Planning:  
Briefly explain how stakeholders are involved in the development, review, and communication of the SIP.  
 

Faculty spends time during pre-planning analyzing the previous year’s School Improvement Plan goals and 
their assessment data to give input to the new school year’s School Improvement Plan. SAC meets and is 
provided with data to analyze and gives input to the School Improvement Plan.  The final School 
Improvement Plan is presented and voted on by SAC. The School Improvement Plan, school goals and 
initiatives are presented to the School’s Board and input is solicited from our Board.  The final plan is 
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presented and voted on by our Board. The School Improvement Plan is posted on our website, available in 
hard copy if needed, advertised in the school newsletter, presented to SAC, staff and faculty, our school 
board and summarized at the first PTO meeting and updated throughout the year. 

 

 

 

 

 

 

Brevard Public Schools 

School Improvement Plan 

2016 - 2017 

 

Part 1: Planning for Student Achievement 

RATIONALE – Continuous Improvement Cycle Process  

Data Analysis from multiple data sources:  Please consider the priority indicators selected from your school 

BPIE and EDI Insight Survey results within the rationale of your SIP. 

What are the areas of successful professional practices and what data shows evidence of improvements?   What are the concerns with 

professional practices and how are they revealed with data?   

 

The data that follows indicates a small drop in students scoring level three or higher in ELA, a 
slight drop in achievement in Geometry (87% in 2015 to 85% in 2016) and larger drop in FSA 8th 
grade (55% in 2015 level three or above to 14% in 2016)which are cause for attention.  A statewide 
look at FSA scores 2015-2016 show that the state of Florida as a whole had a drop in scores.  We 
historically have scored very well in Middle School Math (7th/8th) assessments.  So, the drop in 
Math scores is very puzzling.  We’d like more data, e.g., were there changes to this year’s test, and 
were there different item types in this year’s assessment.  Since nothing has changed with our 
program or staff and without answers to those questions, we cannot point to one thing or another 
that changed the outcomes. 

 

During preplanning we addressed our impact, e.g., “teacher impact” on student achievement.  We 
relooked our two year approach with Rigor and focused in on that 3-pronged definition of rigor: One 
-ALL students learning at high levels meaning we need to be planning and teaching to the fullest 
extent of the standards, Two-Student Support/Engagement all students must be able to learn at 
high levels which includes academic support and social emotional support, and Three-Each 
student demonstrates learning at high levels (transfer task must align with priority objective) and 
transfer goal.  We know the research behind this approach is sound and high yield. We believe we 
can weave all three pieces together more effectively. 

 

Despite the few areas of concern above, the School’s overall performance continues to earn it an “A” 
rating and a High Performing Charter School designation from the State of Florida.  And, we 
continue to meet the majority of our charter goals by grade level. We believe that our performance 
is a direct result of our commitment and follow though to implement the Core Knowledge content 
and approach with fidelity. 
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What are the areas of successful student achievements and what data shows evidence of improvements?   

What are the concerns with student achievements and how are they revealed to the data? 

 

Teachers and administrators collected and analyzed data we had at the school level and the last 
two years of FSA state assessment data to apply to the question “did we do what we said we would 
do”.   
 
ELA/Reading – 2014-2016 
 
The proficiency scores based on meeting high standards (percent at Level 3 or higher) for Sculptor 
are:  75% in 2014, 85% in 2015 and 84% in 2016.   Comparing 2014 through 2016 reading 
proficiency averages we do have a large gain in 2015 and a small decrease in 2016 that indicate 
reading at high standards. Obviously the data indicates a need to address the drop. Yet, when we 
analyze achievement of our stated goals in our charter – “Sculptor Charter School will meet or 

exceed the district’s average mean scale score” – we find that Sculptor did indeed meet or exceed 
the district’s mean scale scores at all grade levels (3-8) in Reading/ELA.   
 
August 2016 – 2107 Pre-Planning English Language Arts Analysis  
 
We analyzed data from the Kindergarten Literacy Assessment, Running Records in first grade, 
BELLA results in 2nd grade,  Probability of Literary Success in grades three through six  and FSA 
formatted (categories: Language, Speaking/Listening, Analysis, Writing) midterms and final exams. 
 
Kindergarten Results:  88% (41/51) of students scored at or above Proficiency.  
First Grade Results:  At the end of 2015-2016, 100% (58) of first graders scored at or above grade 
level on Running records. 
Second Grade Results:  75% (43/57) of second graders passed the Reading Proficiency portion of 
BELLA and 57% (32/57) passed the Writing Proficiency portion. 
Third grade Results:  69% (41/59) of third graders had a Probability of Literary Success.  From the 
first assessment, this is a 14% learning gain across the grade level. 
Fourth Grade Results: 65% (39/60) of fourth graders had a Probability of Literary Success.  From 
their first assessment this is a 9% learning gain across the grade level. 
Fifth Grade Results:  FAIR Probability of Literary Success rate went from 79% on the first 
assessment to 74% on the third assessment.  We believe that this third assessment coming at the 
end of the year AND right after these fifth graders have spent days taking FSA Reading and Math 
AND FCAT Science assessments contributed to this drop. On the BELLA, fifth graders increased 
their proficiency by 11% in Reading and by 20% in Writing from Assessment 1 to Assessment 3. 

Sixth Grade Results FSA ELA: 77% of students achieved a level 3 or higher. 
Seventh/Eighth Grade Results:  ELA FSA formatted (Language, Speaking/Listening, Analysis, 
Writing) midterms and final exam combined scores, 77 of 7th grade students and 81% of 8th Grades 
students achieved mastery. 
 
Math - 2014-2016 
 
The proficiency scores based on meeting high standards (percent at Level 3 or higher) for Sculptor 
are: 62% in 2014, 66% in 2015 and 68% in 2016.  We have made steady gains in math over the 
last 3 years. Looking at our contract goals and comparing ourselves to the district and state, we 
met or exceeded the district and state mean scale score average and percent proficient in all but 
two grade levels – fourth and eighth grade.   We saw a decline in 8th grade proficiency scores that 
we believe is partially due to the large number of students taking the Algebra and Geometry EOC 
exams who did not take FCAT Math.   
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Analysis of Current Practices:  
 

Describe action steps that have become non-negotiable, things that you will continue doing.  

Sculptor is dedicated to the research-based internationally recognized Core Knowledge philosophy 

of educational excellence and equity. E.D. Hirsch, Jr., founder, scholar and educator, whose 1986 

book, Cultural Literacy, demonstrated that even a diverse democratic society such as ours has a 

common knowledge base that draws together its people while recognizing their differing contributions.  

…this common knowledge base is a non-negotiable, fundamental purpose of education.  

 

It is a common understanding from many research sources that knowledge builds on knowledge 

and from Daniel T. Willingham, author of The Thinking Animal, knowledge improves thinking and 

learning.  We believe it is not only our duty but critical to literacy that we deliver an effective, 

coherent curriculum.  Therefore, we follow the Core Knowledge Sequence which is designed to 

provide a coherent, cumulative, and content specific curriculum.  Coherence and commonality of 

curriculum, gained through specifying core content has decisive educational advantages over vague, 

laissez faire arrangements. E. D. Hirsch, Building Knowledge, The Case for Brining Content into the 

Language Arts Block and for a Knowledge-Rich Curriculum Core for All Children, 

www.aft.org/newspubs/periodicals/ac/spring2006/hirsch.cfm 

 

 
August 2016-2017 Pre-Planning Math Analysis of 2015-2016 Data 
 

Kindergarten Results:  91% (48/53) of students scored at or above proficiency in Math and ELA. 
First Grade Results: 100% (53/53) met grade level expectations on Math Curriculum Based Tests. 
Second Grade Results:  77% (a drop of 5% from last year) of students passed the District EOC Math 
Assessment  
Third Grade Results:  68% (43/63) of students scored at or above proficiency on FSA Math (a 3% 
increase over last year). 
Fourth Grade Results:  EOC Math Assessment: Pretest: 19% of 4th graders scores 70% at or above 
proficiency, Post Test: 82% of student scored at or above proficiency. 
Fifth Grade Results:  EnVision Math Pretest average score 51%; Post Test average score 65%.  In 
class Unit One, Topic One average score – 72%, Topic 16 average score 80%. 
Sixth Grade Results: District Math Benchmark Assessments - students raised their percentage 

from 24% to 50% by assessment three. In classroom Math Unit Assessments, students raised their 
average score from 90% to 93% by the end of the school year. 
7th/8th Grade Results:  In IXL, there were 100% gains.  The students went from 64% having a 
cumulative score of 75% or better at the beginning of 7th grade to 93% with a cumulative score of 
75% or better at the beginning of eighth grade.  60% of 7th graders reached mastery level on 
Florida’s math standards but only 14% of eighth graders reached mastery. In the two high School 
level courses, 85% of Geometry Honors students reached mastery.  91% of 7th grade Algebra I 
Honors students and 77% of the 8th grade Algebra I Honors students passed Florida’s end-of-course 
exam.  While yes, most of our 8th graders take an advanced Math course, the percent of regular 
math students at level three or higher is not satisfactory.  

 

Based on the school level data, FSA data and past performance data that we have, all grade levels 
and subject area PLCs, noted a continued commitment to both Core Knowledge Implementation 
Practices, and to weaving together the three pieces of Rigor effectively: an environment where each 
student is expected to learn at high levels, each student is supported to learn at high levels both 
academically and social emotionally and each student demonstrates they have learned at high 
levels. We feel weaving together all these elements of Rigor effectively will improve student 
achievement.   
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Reflecting on what we do to deliver that coherent curriculum as it applies to the data leads us to 

conclude that the success we have had with keeping reading scores at or above district and state 

mean scale scores can be directly correlated to the effective implementation of Core Knowledge.  

Knowledge building through the richness of the content at each grade level in Language Arts, 

Science and Social Studies does positively impact student achievement. Core Knowledge content, 

effective teaching practices and use of assessment to guide instruction are successful.   

 

Professional development in BEST Practice, Max Thompson’s Learning-Focused workshops, “Rigor 

is NOT a Four-Letter Word” training,  implementing PGP goals with fidelity and our Core Knowledge 

Foundation support continues to help refine teacher practices.   

 

Multi-tiered Support System (MTSS) teams meet formally every month and informally daily.  They 

discuss and analyze strategies, data from multiple sources, interventions and results for all 

academic and behavioral concerns. Responses to Intervention or MTSS groups of students K-8 meet 

daily for 30 min. or more.  These groups are fluid with students coming in and going out of a 

particular group depending on student needs as evidenced by the data.  Fully staffed MTSS teams 

meet formally two times a year or more with the Reading Coach, Administration, Counselor and 

Staffing Specialists to discuss student needs and to build capacity with the MTSS process. We 

continue to improve in our ability to understand the process and the documentation required to 

meet the needs of students at various levels.  Grade level/subject area teams meet at least formally 

once a month and informally daily. 

 

Best Practice:  

 

Based on research, as it relates to the data analysis above, what should be best practices in the 

class room? 

Robert Marzano, in What Works in School, Translating Research into Action, identifies “a guaranteed 

and viable curriculum as having the most positive impact on student achievement.”  He states 

“schools must identify essential vs. supplemental content and ensure that the essential content is 

sequenced appropriately and can be accurately addressed in the instructional time available.”  

Therefore, we, first and foremost, renew our commitment to the effective implementation of the Core 

Knowledge curriculum.   

 

This School Improvement Plan has been designed to address effective implementation of a past goal, 

Barbara Blackburn’s approach to Rigor. 

 

“Integrating ideas and practices learned into one’s on-going instructional program is rarely simple or 

straight forward” and teachers need “time to practice with continued support”. Putnam, Ralph & 

Borko, Hilda. (2000). What Do New Views of Knowledge and Thinking Have to Say About Research on 

Teacher Learning. Educational Research. Volume 29, Number 1, p.4.   In all actuality, the focus of 

standards based instruction is a continual process of marrying research based strategies proven to 

have the highest probability of increased student achievement.  This is always the goal of a School 

Improvement Plan. 

 

We believe that using a “guaranteed and viable curriculum” and weaving together all the elements 

of Rigor which includes standards-based instruction, each student supported academically and 

social emotionally and each student demonstrating they have learned at high levels will positively 

affect student achievement.  
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The following approach ensures we are all on the same page, are also research-based and proven 

to have the highest potential to make a positive impact on student achievement. 

 

For the last few years, schools, school systems, departments of education, the press and anyone 

involved at all with education have championed rigor in education.  With our three year and beyond 

plans, we are aiming for student knowledge and skills at a deeper level of thinking and improvement 

of student achievement.  We have always believed that we challenge all our students to be at that 

level but do we truly?  Reflecting on this question again this year, we believe we did a very good job 

through the use of Understanding by Design; identifying desired results, determining acceptable 

evidence and planning learning experiences and instruction.  All three parts of rigor which are all 

students learning at high levels, student support and all students demonstrating their learning at 

high levels have to be woven together effectively 

Based on research, we firmly believe that a common understanding of the three parts of rigor 

and that weaving those three pieces together effectively is key to increasing student 

achievement. 

 Rigor is “creating an environment in which each student demonstrates learning at high levels”. 

Blackburn B. (2008) Rigor is NOT a Four-Letter Word. Larchmont, NY: Eye on EDUCATION.  We are 

going to continue to look at rigor in a very concise and precise manner. We want to “recognize good 

instructional practices that expect students to learn at high levels, give students support to learn at 

high levels and expect all students to demonstrate their learning at high levels” (Blackburn, B. 

2008). 

 Beginning with the first piece of rigor: ALL students learning at high levels, we use standards to 

inform and shape our work”. (Wiggins, Grant and McTighe (2005) Understanding by Design, 

Expanded 2nd Edition. Upper Saddle River, NJ: Pearson Merrill Prentice Hall. pg. 13.  A focus for us 

in this piece of rigor is to make sure our transfer goals and transfer tasks are aligned to the fullest 

extent of the standard.  

The next piece of Rigor is student support.  This is an area Sculptor wants to develop further this 

year.  Student support is made up of academic support and social emotional support.    Effective 

instructional practices, e.g. gradual release, scaffolding, differentiation, and working with special 

populations and a continuation of a school-wide built in time to the school day, e.g. RtI will support 

our students academically so they can learn at high levels.  This time was cut from last year’s Middle 

School schedule. We will add this time back into the Middle school schedule.    

Social emotional learning support will come from our professional development learning about 

instructional practices and building strong relationships that lead to higher engagement in “thought, 

feeling and action which support the teacher’s ability to: deliver quality instruction; create a caring, 

structured environment; have high expectations of students; involve students in meaningful tasks; 

and allow students to share knowledge with each other.” – Michael J. Corso, Matthew J. Bundick, 

Russell J. Quaglia & Dawn E. Haywood. 2013. “where Student and Teacher and Content Meet: 

Student Engagement in the Secondary Classroom.” American Second Edition. Vol. 41, No.3.  

We define engagement as “the range of activities a learner employs to generate – sometimes 

consciously, other times unconsciously-the interest, focus, and attention required to build new 

knowledge or skills”. Wolfe, Steinberg & Hoffman 2013, Motivation, Engagement and Student voice: 

Professional Development Series, Jobs for the Future. 

 

Building strong relationships and creating that safe learning is a crucial piece that then, supports 
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academic, social emotional learning and engagement.   We will continue with Love and Logic, a 

program that has been successful at building positive student and adult relationships and 

responsible kids by setting high standards of behavior, setting firm limits and holding kids 

accountable for their actions in a kind and loving manner.  

And this year, we will introduce Capturing Kids Hearts by Flippen Group. The research based 

tools and processes are designed to help schools “create high-achieving centers of learning by 

strengthening students’ connectedness to others through enhancing healthy bonds with their 

teachers and their peers”.  Capturing Kids Hearts builds a strong foundation for creating a safe 

learning environment where all student can learn. We have to build meaningful, productive 

relationships with every student and every colleague.  A teacher team was sent to the Flippen 

Group “Capturing Kids Hearts” training last year.  This year, those teachers are guiding us 

through the processes and teaching us the tools to use to implement this approach.                            

Teachers have been provided with Rigor in Your Classroom: A Tool Kit for Teachers. We want to 

“recognize good instructional practices that expect students to learn at high levels, give students 

support to learn at high levels and expect all students to demonstrate their learning at high levels” 

(Blackburn, B. 2008). 

Lastly, we will continue to plan with the end in mind (UbD).  We will use Understanding by Design, 

Expanded 2nd Edition by Grant Wiggins and Jay McTighe to further refine our skill set and design  

tasks and assessments that will serve as evidence that the student is demonstrating learning at 

high levels.   

Weaving together all three pieces of rigor effectively, combined with our revised understandings of 

the rigor of the Florida standards through UbD, we believe we have a very good probability of 

increasing student achievement across the disciplines. 

 
Teachers will note implementation of “rigor” in their lesson plans, e.g. evidence of planning to teach 
to the fullest extent of the standards tied to objective and student task, evidence of student support 
will be reflected, e.g., “launch” activities.   Other indicators of implementation will be reflected in 
such activities as Implementation Plans from professional development, increased student 
achievement in the classroom, as evidence by grades, classroom walk throughs, and discussions at 
monthly Admin meetings.   
 
Team and/or Faculty meeting agendas/minutes will reflect professional development and new 
practice in the area of student support and student evidence.  Teachers will use various strategies 
from their Rigor in Your Classroom resource, note these in lesson plans and discuss results with 

administration during their monthly meetings. 
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School-Based Goal: What can be done to improve instructional effectiveness? 
 
 

 
One hundred percent of Instructional staff at Sculptor Charter School will continue to implement 
the Core Knowledge curriculum with fidelity. 
 
One hundred percent of Sculptor Charter School teachers will focus on rigorous standards based 
planning and instructional practices that expect students to learn at high levels and instructional 
practices that require students to demonstrate their learning at high levels.   
 
Ninety percent of Sculptor Charter School teachers will consistently use student supports, e.g., 
RtI, social emotional learning, and student engagement through such programs as Capturing Kids 

Hearts, Love and Logic and Motivation, Engagement and Student Voice Series. 
 

 
 
 
 
 

 

Strategies: Small number of action oriented staff performance objectives. 
 

Barrier Action Steps to 
Overcome 

Barrier 

Person 
Responsible 

Timetable Budget In-Process 
Measure 

 
 
Professional 
Development 
Need 
 

“Effective 
Implementati
on of Core 
Knowledge” 
Professional 
Development 
Day 

Principal/Assist
ant Principal 
 
Professional 
Consultant 
Teachers 

September 
19, 2016 

Title II 
$2,000 

   Monitor Lesson 
Plans, Monthly 
Admin Meetings, 
Informal 
Observations 
Student Products 

 
Professional 
Development 
Need 
 
 

Monthly Staff 
Meeting PD in 
effective 
implementati
on of “Rigor” 

Principal 
Assistant 
Principal 
School 
Counselor 
 

Sept. 2016 
through 
April 2017 

N/A Monthly 
Assignments, e.g. 
evidence 
(document/lesson 
plans) of 
implementing the 
‘Student Launch” 

 
Professional 
Development  
Need 
 
 
 
 

STUDENT 
SUPPORTS 
Student 
Engagement: 
Explore how 
teacher 
behaviors 
affect student 
motivation, 
review and 
apply 
research-
based 
supported 
strategies to 
increase 

Principal 
Teachers 

August  
Pre- 
Planning  
2016 
 
9/28/16 
 
11/30/16 
 
1/25/16 

N/A Exercises and 
products from the 
Motivation, 
Engagement, and 
Student Voice PD 
Series, 
Engagement 
Module 
www.studentsatthece
nter.org 
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engagement, 
identify and 
support 
students who 
struggle with 
self-
regulation, 
And assess 
how much 
student voice 
is cultivated 
within the 
classroom and 
school. 

 

 

EVALUATION – Outcome Measures and Reflection-begin with the end in mind.  
 

Qualitative and Quantitative Professional Practice Outcomes: Measures the level of implementation of professional 

practices throughout your school.  
 

 

Qualitative: As a result of our renewed focus on “rigor” and new understandings, particularly in the 

area of student supports, administrators and teachers will observe: 

greetings, vocalizing “good things”, a classroom social contract, ending  the class with a “launch”, 

use of strategies from the Motivation, Engagement and Student Voice Module, clear and defined 

criteria for student success in the teacher’s classroom, arousing curiosity and teacher self reflections 

on their own classroom conditions. 

 

Quantitative: 100% of teachers will show effective implementation of the Core Knowledge curriculum 

in classroom walkthroughs, observations and in lesson plans. 

100% of teachers will be observed using Capturing Kids Hearts approach to build strong, positive 

and satisfying student/adult relationships.  

Classroom walkthroughs, teachers’ lesson plans and monthly meetings with administrators will 

reflect that 90% of teachers use strategies that engage students in their classrooms. 

 

 

Qualitative and Quantitative Student Achievement Expectations: Measures student achievement. 
 

 

As defined in our charter contract, Sculptor students will continue to meet or exceed the state and 

district average in ELA, Math, Science and EOCs as measured by the Florida Standards Assessment 

(FSA) 2017.  80% of Kindergarten students will score 80% or greater on the end of year Literacy 

assessment. First and second grade students will score 80% or greater on I-Station Assessment. 
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Part 2: Support Systems for Student Achievement 

(Federal, State, and District Mandates) 

For the following areas, please write a brief narrative that includes the data from the year 2015-2016 and a 

description of changes you intend to incorporate to improve the data for the year 2016-2017.   

 

MULTI-TIERED SYSTEM OF SUPPORTS MTSS/RtI This section meets the requirements of Sections 

1114(b)(1)(B)(i)-(iv) and 1115(c)(1)(A)-(C), P.L. 107-110, NCLB, codified at 20 U.S.C. § 6314(b) and Senate 

Bill 850. 
 

1. Describe the process through which school leadership identifies and aligns all available resources (e.g., 

personnel, instructional, curricular) in order to meet the needs of all students. Include the methodology for 

coordinating the use of federal, state and local funds, services, and programs. 

2. Describe your school’s data-based problem-solving process: including types of data used to monitor 

effectiveness of core, supplemental, and intensive instruction; and school based structures in place to 

address MTSS implementation.  
Leadership Team:  
 
Principal/Principal’s Designee: Provides a common vision for the use of data, school-based decision 
making, ensures the school based Team is implementing MTSS, conducts assessment of RtI skills of 
school staff, ensures implementation of intervention support and documentation, ensures 
professional development to support RtI, and communicates with parents regarding school-based 
RtI plans. 
 
Primary, Intermediate, and Middle School Teacher: Provides information about core instruction, 
participates in student data collection, delivers Tier 1 instruction/intervention, collaborates with 
other staff to implement Tier 2 interventions, and integrates Tier 1 materials/instruction with Tier 
2/3 activities. 
 
Exceptional Student Education Teacher: Participates in student data collection, integrates core 
instructional activities/materials into Tier 3 instruction, and collaborates with general education 
teachers. 
 

Instructional Coach (Reading): Provides guidance on the K-12 reading plan, facilitates and supports 
data collection activities, assists in data analysis, provides professional development and technical 
assistance to teachers and supports the implementation of Tier1, Tier 2, and Tier 3 intervention 
plans. 
 
School Psychologist: Participates in collection, interpretation, and analysis of data, facilitates 
development of intervention plans, provides support; provides professional development and 
technical assistance for problem solving activities, including data collection, data analysis, 
intervention planning, and program evaluation. 
 
Technology Specialist: Supports staff with technology necessary to manage and display data. 
 
Speech Language Pathologist: Educates the team in the role language plays in curriculum, 
assessment, and instruction. 
 
School Counselor:  
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Participates in collection, interpretation, and analysis of data, facilitates development of intervention 
plans, provides support; provides professional development and technical assistance for problem 
solving activities, including data collection, data analysis, intervention planning, and program 
evaluation. 
 
Student Services Personnel, e.g. Social Worker: As needed, continues to link child, serving and 
community agencies to the schools and families to support the child’s academic, emotional, 
behavioral, and social success.  
 
The MTSS Team meets weekly to engage in the following activities: 
 
Review screening data which includes, but is not limited to, FAIR, BELLA, I-Station, IXL, 
Curriculum Based Testing (CBT) and teacher made common assessments and link to instructional 
decisions. 

 
Review Progress monitoring data (using some of the above data, e.g., I-Station and IXL have 
progress monitoring pieces as do many curriculum programs such as the Core Knowledge English 
Language Arts Program) to identify students who are meeting/exceeding benchmarks, at moderate 
risk or at high risk for not meeting benchmarks. 
Identify professional development needs and resources. 
Collaborate regularly, problem solve, share effective practices, evaluate implementation, make 
decisions, and practice new processes and skills. 

 

 
 

PARENT AND FAMILY INVOLVEMENT: (Parent Survey Data must be referenced) Title I Schools may 

use the Parent Involvement Plan to meet the requirements of Sections 1114(b)(1)(F) and 1115(c)(1)(G), P.L. 

107-110, NCLB, codified at 20 U.S.C. § 6314(b).  
 

Consider the level of family and community involvement at your school and parent survey data collected. 

Respond to the following questions.  What are best practices that are strengths and how will they be 

sustained?  What are areas of weaknesses and how are they being addressed?  
 

Over the last six years, we have had a consistently high satisfaction rating from our parents on the 

Annual Parent Satisfaction Survey.  Surveys have consistently showed that 96% of our parents who 

participated in the Parent Survey are satisfied or highly satisfied with our program and culture.  We 

are pleased with that result and with the valuable input our parents provide us in our Parent 

Survey. We meet each year with our School Advisory Council and fine tune our Parent Survey.  We 

met in May 2016 to review the results.  In that meeting, the School Advisory Council makes 

decisions and takes action, if needed, based upon the data we have on our survey.  This year, we 

made changes to car loop based on responses from our Parent Survey.  Also, we are reviewing our 

approach to homework with a Homework Committee, based on parent input. 

Parental involvement is a big part of our school.  Parents are required to volunteer 20 hours/year 

per child. Historically, we have many parents who volunteer way beyond their required hours.  We 

have a very active PTO and there are many opportunities to volunteer and be part of the culture and 

their children’s education. Our Volunteer Tracking System, Keep N Track, allows us to track 

volunteer activities and hours. Another benefit of this system is being able to let our parents know 

quarterly, and sometimes more often, how many volunteer hours they have served.  Last year 

parents volunteered at Sculptor for 16,571 hours, which is a 1% increase of the prior year, and 

https://www.fldoe.org/flbpso/pi/pipp.asp
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98%, which is also a 1% increase over the prior year, of our families volunteered.  If our families 

only did what was required of them, we would log about 7,720 hours of volunteer hours.  However, 

our families are very involved and consistently volunteer over and above the requirement.  In 

partnership with our PTO, we will continue to encourage participation and provide opportunities to 

volunteer to support their children and the school. 
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EARLY WARNING SYSTEMS  (SB 850) Please complete 1 – 3.  The school's response to this section may be 

used to satisfy the requirements of 20 U.S.C. § 6314(b)(1)(B)(ii)(III), (b)(1)(B)(iii)(I), and (b)(1)(I). 
1. List any additional early warning system indicators and describe the school’s early warning system.  

 

        ELEMENTARY 

 Attendance below 90 percent, regardless of whether absence is excused or a result of out-of-school suspension 

 One or more suspensions, whether in school or out of school 

 Level 1 score on the statewide, standardized assessments in English Language Arts or mathematics 

 Other 
 

Description of early warning system: 

The data below was taken from Performance Matters Baseball Card using Early Warning Indicator filters for 2015-

2016.  The Early warning system is used to identify potential problem areas  
 
Add any additional EWS indicators here: 

 
             

          SECONDARY 

 Attendance below 90 percent, regardless of whether absence is excused or a result of out-of-school 

suspension 

 One or more suspensions, whether in school or out of school 

 Course failure in English Language Arts or mathematics  

 Level 1 score on the statewide, standardized assessments in English Language Arts or mathematics 

 Other 
 

Description of early warning system: 

The data below was taken from Performance Matters Baseball Card using Early Warning Indicator filters for 2015-

2016.   The Early warning system is used to identify potential problem areas 

 

Add any additional EWS indicators here: 

 
 

 

 

2. This section captures a snapshot of the total number of students exhibiting a respective indicator or set of indicators 

during the 2015-16 school year. These data should be used as part of the needs assessment to identify potential 

problem areas and inform the school’s planning and problem solving for 2016-17: 

 The number of students by grade level that exhibit each early warning indicator listed above. 
 

Fill in BLANKS with data from 2015-16 School Year - Number of Students 

Grade Level K 1 2 3 4 5 6 7 8 9 10 11 12 Total  

Attendance <90 18 6 6 12 8 9 7 13 9      
1 or more ISS or 

OSS 
1   2 1 1 3 5 3      

Level 1 in ELA 

or Math 
   8 15 11 7 4 7      

Course Failure in 

ELA or Math 
      0 0 0      

Students 

exhibiting 2 or 

more indicators 

 

   3 9 3 2 2 1      

 

3. Describe all intervention strategies employed by the school to improve the academic performance of students 

identified by the early warning system (i.e., those exhibiting two or more early warning indicators). 

 

 

In analyzing the data, there appears to be a relationship between attending school less than 90% of 
the time and achievement on the Florida Standards Assessment. Even though Sculptor provided 
daily attendance calls to parents (through Blackboard Connect), set up meetings with parents 
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(through the MTSS process) when students had 5 or more unexcused absences, and provided 
Reading/Math remediation (RtI), as needed, those steps did not appear to be as effective as we had 
hoped.  In addition, in 2015-16, a specific RtI course was removed from the middle school schedule 
in order to allow teachers to provide interventions directly in the classrooms.  This, also, may have 
led to a decrease in student achievement for the middle school students. 

 
For the 2016-17 school year, we are implementing the following intervention strategies to improve 
attendance and student achievement, as well as reduce the number of students receiving ISS/OSS: 

 Continue daily attendance phone calls to parents/families. 

 Continue meeting with chronically absent students and their parents to determine the reason 
behind the absences and collaborate with the MTSS team to reduce barriers for students to 
get to school. 

 Continue providing Intensive Reading/Math to student who scored Level 1 on FSA Reading 
and/or Math. 

 Return the RtI Course to the Middle School schedule.  All middle school students will 
participate in 30 minutes of direct interventions/enrichment, depending on their academic 
need, every day.  Elementary students will continue to be placed into RtI groups immediately 
upon determination that Tier 1 instruction needs to be intensified. 

 Begin implementation of the program, “Capturing Kids Hearts” in an effort to establish 
effective relationships with students.  Research has shown that building relationships with 
students is key to reducing absenteeism and increasing achievement. 
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(TITLE 1 SCHOOLS ONLY) 

STUDENT TRANSITION AND READINESS 
 

1.  PreK-12 TRANSITION   This section used to meet requirements of 20 U.S.C 6314(b)(1)(g). 

Describe the strategies the school employs to support incoming and outgoing cohorts of students in transition from 

one school level to another.   

 

Most of Sculptor’s Kindergarten students (48/54, 89%) have attended our private VPK housed 
within the same building.  At the end of each year, we hold a Kindergarten meet and greet.  In 
the beginning of each year, the PTO sponsors a Boo Hoo Breakfast that helps new 
Kindergarten parents meet each other, their admin team, the school counselor and they learn 
about the school and kindergarten expectations. 

 

Our area high schools work in partnership with us to ensure our 8th graders have all the high 

school information they need to be successful as they leave us.  Eighth grade students are 

provided with information to attend High School rising 9th graders evenings and all three area 

High Schools present their program to our 8th graders here at Sculptor.  Sculptor transports 

Titusville High school rising 9th graders to THS for a tour.  Sculptor’s Principal, Assistant 

Principal, School Counselor and Middle school teachers provide support to our 8th graders in 

choosing classes, answering high school questions and providing advice.  

 

 

 

2.   COLLEGE AND CAREER READINESS   This section is required for schools with 9, 10, 11 or 12. This 

section meets the requirements of Sections 20 U.S.C. § 6314(b). 

Describe the strategies the school uses to support college and career awareness, which may include establishing 

partnerships with business, industry or community organizations.   

 

 

 

Identify the career and technical education programs available to students and industry certifications that may be 

earned through those respective programs.  

 

 

 

Describe efforts the school has taken to integrate career and technical education with academic courses (e.g. 

industrial biotechnology) to support student achievement.   

 

 

 

Describe strategies for improving student readiness for the public postsecondary level based on annual analysis of 

the High School Feedback Report ( http://data.fldoe.org/readiness/).  As required by section 1008.37(4), FL 

Statutes.   

 

 

 

 

http://data.fldoe.org/readiness/
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Highly Qualified Teachers 

Describe the school based strategies that will be used to recruit and retain high quality, highly qualified teachers to 

the school. 

 
Descriptions of Strategy Person Responsible Projected Completion Date 

1. 

 

 

  

2. 

 

 

  

3. 

 

 

  

 

 

Non-Highly Qualified Instructors 

Provide the number of instructional staff and paraprofessionals that are teaching out-of-field and/or who are not 

highly qualified.  *When using percentages, include the number of teachers the percentage represents (e.g., 70% 

[35]). 

 
Number of staff and paraprofessionals that are teaching out-of-

field/and who are not highly qualified 

Provide the strategies that are being implemented to support 

the staff in becoming highly qualified 

 

 

 

 

 

 

 


