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  Principal:         Area Superintendent:  
 
          

 
SAC Chairperson: 

 
   
 
Superintendent: Dr. Brian Binggeli 

 
Mission Statement:  

 

 

Sculpting Young Minds to Shape the Future 

 

 

  

 Vision Statement:  

 
Sculptor Charter School will develop culturally literate citizens who are successful in the 
real world by delivering a world class education in a collaborative environment with a 

passion for learning. 

 
 
 

Communication of School Improvement Plan:  

Briefly explain how the mission, vision and school improvement plan is communicated to all stakeholders.  

 
Mission and Vision statements are visible throughout the school, on our website, on 

written communications, newsletters and referred during whenever the opportunity 
presents itself, e.g., Parent Nights, PTO Meetings, Staff and Faculty Meetings. Faculty 

spends one morning during pre-planning analyzing their assessment data to give input to 
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the school improvement plan, SAC meets to analyze last year’s assessment data to give 

input to the School Improvement Plan.  The School Improvement Plan is posted on our 
website, available in hard copy if needed, advertised in the school newsletter, presented 

to SAC, staff and faculty, our school board and summarized at the first PTO meeting and 
updated throughout the year. 

 

 
 

Brevard County Public Schools 

School Improvement Plan 

2014-15 

 

Part 1: Planning for Student Achievement 

RATIONALE – Continuous Improvement Cycle Process  
 

Data Analysis from multiple data sources:  

A global look at Sculptor’s FCAT assessment data from 2011/12 to 2013/14 has to include the changes in state 

assessment measures over these years.  The last few years have seen a variety of state assessment changes: 

FCAT to FCAT 2.0, student proficiency in reading, math, writing and science redefined, increased attention in 

writing to conventions, computer-based testing, moving into the Common Core while still assessing Next 
Generation Sunshine State Standards and now, Florida adopted the Florida Standards – in short a compilation 

of Common Core Standards with Florida adding some of its own standards.  All these changes make it difficult 

to make valid comparisons or obtain data trends.  

 

We can look at 2011/12 through 2013/14 for comparison and trends.  We can dig down to the benchmark and 

item level to identify weaknesses and strengths in skills and concepts as defined by FCAT 2.0.  But, what that 
tells us in regards to preparing our students to be successful academically as defined by the new AIR 

assessments is uncertain.   

 

Reading 

The proficiency scores based on meeting high standards (percent at Level 3 or higher) for Sculptor are: 81% in 
2012, 78% in 2013 and 75% in 2014.   Comparing 2012 through 2014 reading proficiency averages we do have 

a small but steady decrease in scores that indicate reading at high standards. Yet, when we analyze 

achievement of our stated goals in our charter – “Sculptor Charter School will meet or exceed the district’s 

average mean scale score” – we find that Sculptor did indeed meet or exceed the district’s mean scale scores at 

all grade levels (3-8) in reading.  Also, Sculptor met or exceeded the district and state average of percent of 

students at level 3 or higher.   
 

FAIR Vocabulary K-2 

FAIR data reveals that in 2012-2013 48% of Kindergarten students were proficient in vocabulary at Assessment 

1 and at Assessment, 3 84% of Kindergarten students were proficient.   First grade Assessment 1 showed 23% 

were proficient in vocabulary and at Assessment 3, 37% were proficient.  Second grade Assessment 1 shows 
26% were proficient in vocabulary at Assessment 1 and at Assessment 3, 56% of students were proficient  There 

was growth in all grade levels.  However, at this very crucial time in our students’ educational lives we know 

that vocabulary development will impact future academic success.  We wanted to see more growth in the area.        

 

In 2013-2014, after initiating an intentional vocabulary instruction strategy for one year, FAIR vocabulary data 

shows 65% of the incoming Kindergarteners were proficient in vocabulary at Assessment 1 and 85% were 
proficient at Assessment 3.  In first grade, FAIR vocabulary data shows 59% of students were proficient in 
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vocabulary at Assessment 1 and 85% were proficient on Assessment 3.  In 2nd grade FAIR vocabulary data shows 

that 53%  of students were proficient in vocabulary on Assessment 1 and 76% were proficient on Assessment 3.  

Data indicates a positive correlation between the intentional vocabulary instruction and improved initial 

assessment and final assessment scores.   With increased teacher skill set in instructing vocabulary, we believe 
the scores will continue to increase and positively affect reading comprehension and student reading 

achievement scores. 

     

Math 

The proficiency scores based on meeting high standards (percent at Level 3 or higher) for Sculptor are: 67% in 

2012, 62% in 2012, and 62% in 2014.  We do have a 5% decline from 2012 to 2013 in the percent of students 
meeting Level 3 or higher proficiency and we held steady at 62% in 2013/14.  In addition, the percent of 

students making learning gains in math in 2013 was 59% and in 2104 was 63%. Perhaps the added focus of 

effective vocabulary development and higher order thinking skills made a difference in this area.  Looking at our 

contract goals and comparing ourselves to the district and state, we met or exceeded the district and state mean 

scale score average and percent proficient in all but two grade levels – fourth and fifth grade.   However, we 
exceeded the state mean scale score in all grade levels including fourth and fifth grades.  Sculptor met or 

exceeded the number of students who scored proficient of higher in third grade, sixth grade and seventh grade. 

We saw a decline in 8th grade proficiency scores due to the large number of students taking the Algebra and 

Geometry EOC exams who did not take FCAT Math.   

 

Each year during Pre-planning, grade level teams and subject area PLCs meet.  This year, we met and the 

Admin Team introduced Performance Matters to the Faculty.  Then, in their PLCs and grade level teams they 

met to analyze their 2014 data and reflected on their 2013 data, their PGP focus and goal(s) and successes they 

have had with prior instructional strategies.  Each grade level and subject area PLC provided input from their 

analysis.  All grade levels and subject area PLCs noted a continued need to focus on the Core Knowledge 

Implementation Practices and our two year School Improvement Plan objectives of High Yield strategies such as 

an intentional focus on vocabulary development and Extended Thinking in reading, math and science and social 

studies to support achievement of standards.  Complementing this and to challenge all our students, the faculty 

was introduced to Barbara Blackburn’s Rigor.  We want to continue to foster an environment where each 

student is expected to learn at high levels. We feel weaving together all these elements of high effect size 

strategies, expectations, student supports and student engagement will improve student achievement.   

 

While teacher skill levels with delivery of effective vocabulary instruction, as noted during classroom walk-

throughs, has grown immensely over last year, this year’s focus will be to implement this strategy with fidelity.  

And, while our teachers all believe strongly in challenging all our students and there was a focus on intentional 

implementation of Extended Thinking Skills, as shown in their lesson plans and classroom walk-throughs, we 

believe that having the year to learn and practice these skills and spending another year implementing these 

skills with fidelity will have the greatest probability of showing an increase student achievement in all areas.  

Fitting like a glove with these strategies and our belief that we are challenging all students at a high level is 

having a common understanding of rigor and a common understanding of what do we do as a school to ensure 

that we are truly expecting each student to learn at high levels.  
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Analysis of Current Practice:  

Sculptor is dedicated to the research-based internationally recognized Core Knowledge philosophy of educational 

excellence and equity. E.D. Hirsch, Jr., founder, scholar and educator, whose 1986 book, Cultural Literacy, 

demonstrated that even a diverse democratic society such as ours has a common knowledge base that draws 

together its people while recognizing their differing contributions.  …this common knowledge base is a non-

negotiable, fundamental purpose of education.  

 

It is a common understanding from many research sources that knowledge builds on knowledge and from Daniel 

T. Willingham, author of The Thinking Animal, knowledge improves thinking and learning.  We believe it is not 

only our duty but critical to literacy that we deliver an effective, coherent curriculum.  Therefore, we follow the 

Core Knowledge Sequence which is designed to provide a coherent, cumulative, and content specific curriculum.  

Coherence and commonality of curriculum, gained through specifying core content has decisive educational 

advantages over vague, laissez faire arrangements. E. D. Hirsch, Building Knowledge, The Case for Brining 

Content into the Language Arts Block and for a Knowledge-Rich Curriculum Core for All Children, 

www.aft.org/newspubs/periodicals/ac/spring2006/hirsch.cfm 

Reflecting on what we do to deliver that curriculum as it applies to the data leads us to conclude that the success 

we have had with keeping reading scores at or above district and state mean scale scores can be directly 

correlated to the effective implementation of Core Knowledge.  Knowledge building through the richness of the 

content at each grade level in Language Arts, Science and Social Studies does positively impact student 

achievement. Core Knowledge content, effective teaching practices and use of assessment to guide instruction are 

successful.   

 

Professional development in BEST Practice, Max Thompson’s Learning-Focused workshops, Common Core 

trainings, implementing PGP goals with fidelity and our Core Knowledge Foundation support continue to help 

refine teacher practices.   

 

Multi-tiered Support System (MTSS) teams meet formally every month and informally daily.  They discuss and 

analyze strategies, data from multiple sources, interventions and results for all academic and behavioral 

concerns. Responses to Intervention or MTSS groups of students K-8 meet daily for 30 min. or more.  These 

groups are fluid with students coming in and going out of a particular group depending on student needs as 

evidenced by the data.  MTSS teams meet two times a year with the Reading Coach, Administration, Counselor 

and Staffing Specialists to discuss student needs and to build capacity with the MTSS process. We continue to 

improve in our ability to understand the process and the documentation required to meet the needs of students 

at various levels.  

 

 

 

 Best Practice: 

Robert Marzano, in What Works in School, Translating Research into Action, identifies “a guaranteed and viable 

curriculum as having the most positive impact on student achievement.”  He states “schools must identify 

essential vs. supplemental content and ensure that the essential content is sequenced appropriately and can 

be accurately addressed in the instructional time available.”  Therefore, we, first and foremost, renew our 
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commitment to the effective implementation of the Core Knowledge curriculum.   

 

This School Improvement Plan is a two year plan because we believe that teachers need time to develop the 

capacity to effectively deliver new instructional strategies and ideas.  “Integrating ideas and practices learned 

into ones on-going instructional program is rarely simple or straight forward” and teachers need “time to 

practice with continued support”. Putnam, Ralph & Borko, Hilda. (2000). What Do New Views of Knowledge 

and Thinking Have to Say About Research on Teacher Learning. Educational Research. Volume 29, Number 1, 

p.4.    

 

With the research of Dr. Robert Marzano, John Hattie in Visible Learning, and Max Thompson in Learning-

Focused, over thirty strategies have been identified that have a high probability to increase student 

achievement.  Of those strategies, extended thinking has shown to have the highest potential to impact gains 

in student learning (45%).  Extended thinking requires students to use the knowledge and skills they have in 

a more advanced and deeper level of thinking.  Students can extend their thinking when they: find patterns, 

look at something from multiple perspectives, categorize information in multiple ways, compare and contrast 

information to other content, explain the importance of information, draw conclusions from information, 

analyze errors in information, use information to make predictions. As, Marzano states in The Art and Science 

of Teaching, extended thinking/processing deepens the understanding of new knowledge.  

 

Observations by educational professionals from the Core Knowledge Foundation two years ago demonstrated 

a need to look at how we are teaching vocabulary. Also, our qualitative and quantitative data shows a need to 

address building the size of our students’ vocabulary. The National Reading Panel (NICHD, 2000) identified 
vocabulary as one of five major components of reading. Its importance to overall school success and more 

specifically to reading comprehension is widely documented. Baker, S., Simmons, D., & Kame’enui, E. 

(1998).Vocabulary acquisition: Synthesis of the research Washington, DC: U.S. Department of Education, 

Office of Educational Research and Improvement, Educational Resources Information Center. The National 

Reading Panel (NRP) stated that vocabulary plays an important role both in learning to read and in 

comprehending text: readers cannot understand text without knowing what most of the words mean. 
“Teaching vocabulary will not guarantee success in reading, just as learning to read words will not guarantee 

success in reading. However, lacking either adequate word identification skills or adequate vocabulary will 

ensure failure” Biemiller, A. (2001). Teaching vocabulary: Early, direct, and sequential. The American 

Educator, 25(1), 24.  

 

Therefore having begun last year to build teacher capacity in vocabulary instruction, we will continue our 

school-wide focus on intentional and comprehensive vocabulary instruction.  Our goal is to improve 

reading comprehension and increase reading comprehension across all subject areas.  “One of the many 

benefits of having a large vocabulary is the positive contribution that vocabulary size has on reading 

comprehension. Vocabulary Instruction needs to be long-term and comprehensive full of rich, multifaceted 

instruction and exposure to rich oral language and wide reading. Beck, I.L., McKeown, M.G. & Kucan, L. (2002) 

Bringing Words to Life: Robust Vocabulary Instruction. New York: The Guilford Press.  This focus correlates 

with effective Core Knowledge Implementation Practices, Curriculum and Philosophy Practices 1.7.  There is a 

clear and intentional focus on developing language skills, including but not limited to vocabulary. 

For the last few years, schools, school systems, departments of education, the press and anyone involved at all 

with education have championed rigor in education.  With our two year and beyond plans, we are aiming for 

student knowledge and skills at a deeper level of thinking and improvement of student achievement.  We have 

always believed that we challenge all our students to be at that level but do we truly?  Reflecting on this and as 

we develop our School Improvement Plan this year, we have decided to develop a common understanding of 

what rigor is.  Rigor is “creating an environment in which each student demonstrates learning at high levels”. 

Blackburn B. (2008) Rigor is NOT a Four-Letter Word. Larchmont, NY: Eye on EDUCATION.  In conjunction 
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with our extended thinking strategies and vocabulary development, we are going to look at rigor in a very 

concise and precise manner.  We will target teacher high level questioning AND eliciting high level student 

responses, a continuation of a school-wide built in time to support our students so they can learn at high 

levels, and instructional practices that are positive indicators of student engagement, e.g., all student respond, 

all students discussion groups, all student responses in a journal or exit card.  We want to “recognize good 

instructional practices that expect students to learn at high levels, give students support to learn at high levels 

and expect all students to demonstrate their learning at high levels” (Blackburn, B. 2008). 

Weaving together our extended thinking strategies and our common understanding of rigor and good 

instruction, we believe we have a very good probability of increasing student achievement across the 

disciplines. 

 

Teachers will note implementation of Extended Thinking Strategies and “rigor” in their lesson plans and share 
their plans at team meetings.  Team and/or Faculty meeting agendas/minutes will reflect sharing lesson 

plans and discussion of implementation of the strategies.  Administration will note use of extended thinking 

strategies and recognition of “rigorous” instruction and report back to teachers on progress made in using 

these strategies.  

 

 

 

 

 

 

 

CONTENT AREA: 

Reading Math Writing Science Parental 
Involvement 

Drop-out Prevention Programs 

Language 
Arts 

Social 
Studies 

Arts/PE Other:   

School Based Objective:  
 

This year, based on John Hattie’s contemporary research on Visible Learning, Max Thompson’s Learning Focused Model, 
and Barbara Blackburn’s Rigor, we will continue the two-year plan we introduced last year.  Last year’s plan stated 
“teachers would implement with fidelity Extended Thinking Strategies and an intentional focus on a comprehensive, 
rich, multifaceted vocabulary instruction”.  Year One was a learning and capacity building year.  This year, the focus will 
be consistent use of Extended Thinking Strategies in the classroom.   This year, we will build a common understanding of 
“rigor” where we all recognize good instructional practices that expect students to learn at high levels, give students 
support to learn at high levels and expect all students to demonstrate their learning at high levels 
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Strategies:  (Small number of action oriented staff performance objectives) 

 
Barrier Action Steps Person 

Responsible 
Timetable Budget In-Process 

Measure 
1. Lack of 

resources 

and capacity 

to implement 

“rigor”, e.g., 

student 

engagement, 

teacher 

questioning, 

eliciting high 

level student 

responses 

1.Purchase a 

set of Barbara 

Blackburn’s 

“Rigor” is Not a 

FOUR Letter 

Word” 

2. Purchase 

from ASCD, 

How to Design 

Questions and 

Tasks to Assess 

Student 

Thinking by 

Susan M. 

Brookhart.  

3. Bring 

Barbara 

Blackburn for 

Teacher 

Professional 

Development 

Day in 

February. 

Principal 

Assistant 

Principal 

September/Octo

ber 2014 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. February 16, 

2015 

School/Title II 

Funds 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.  Title II Funds 

Exit cards  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Agenda and 

teacher 

observations of 

new practice the 

classroom. 

2. A formal 

process is not 

in place to 

monitor 

implementati

on of “rigor” 

in the 

classroom. 

1. Provide 

guidance on 

how to 

document 

higher level 

questions, and 

student 

engagement 

strategies in 

lesson plans. 

2.Collect data 

on observed use 

of use of higher 

level 

questioning, 

higher level 

student 

responses and 

student 

engagement 

strategies in the 

classroom. 

 

3. During 

monthly 

individual 

teacher 

meetings, 

Principal  

Assistant 

Principal 

Teachers 

Year-long No budget 

required. 

Lesson Plans 

Meeting Notes 

and classroom 

collection data. 
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collect data 

from teachers 

on the last 

lesson they 

taught using 

the above 

strategies. 

3. Lack of 

parent 

common 

understandin

g of “rigor” as 

defined by 

Barbara 

Blackburn 

1. Utilize school 

newsletter, 

Edline and 

website to 

inform and 

build knowledge 

as well as to 

give tips on how 

parents can 

incorporate 

these strategies 

at home. 

 

Principal 

Assistant 

Principal 

Teachers 

Year-long No budget 

required. 

Newsletters from 

school and 

teachers. 

Website posting 

and Edline 

postings. 

EVALUATION – Outcome Measures and Reflection-begin with the end in mind.  
 

Qualitative and Quantitative Professional Practice Outcomes:  

Qualitative 

As teachers implement Marzano’s “ Six Steps to Better Vocabulary Instruction”, with fidelity this year, build 

further capacity through Marzano’s Vocabulary for the Common Core to employ Extended Thinking strategies, and 

develop that common understanding of “rigor and “good instruction”,  lesson planning will document those 

strategies and activities, classroom walkthrough/observation data will reflect the use of those strategies and 

activities, Professional Growth Plans will reflect the focus of our School Improvement Plan, and final Professional 

Practice evaluations will reveal improved practice.  Book Study take-aways and exit slips will provide data on 

building capacity to implement these strategies and practices. 

 

Quantitative 

100% of teachers will show effective implementation of extended thinking strategies and effective vocabulary 

instruction.  At least 90% of teachers will show effective implementation of higher level instructional strategies.  

Evidence will come from classroom walkthrough/observation data, lesson plans and monthly teacher conference 

reports. 

 

In addition, Professional Practices in the evaluation system will provide a measure of distinguished and proficient 

in these areas. 

 

 

 

 Qualitative and Quantitative Student Achievement Expectations:  

Qualitative 

Teachers and administrators will see improvement in the quality of student responses (oral and written) to the 

extended thinking strategies, questioning strategies, and vocabulary building instruction. In addition, increased 

classroom grades/scores will serve as an additional indication that we are implementing these strategies and 
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instruction effectively.  

 

Quantitative 

As defined in our charter contract, Sculptor students will continue to meet or exceed the state and district mean 

scale scores in reading as measured by the Florida Standards Assessment (FSA) 2015.  On the 2015 FSA 

assessment, 75% of all students will make learning gains in reading.  On the 2015 FSA assessment, 65% of all 

students will make learning gains in math. 

 

 

 

 

 

 

 

Part 2: Support Systems for Student Achievement (Federal, State, 
District Mandates) 

               

MULTI-TIERED SYSTEM OF SUPPORTS (MTSS)/RtI  
 

Leadership Team:  
 

Principal/Principal’s Designee: Provides a common vision for the use of data, school-based decision making, 

ensures the school based Team is implementing MTSS, conducts assessment of RtI skills of school staff, 

ensures implementation of intervention support and documentation, ensures professional development to 

support RtI, and communicates with parents regarding school-based RtI plans. 

 
Primary, Intermediate, and Middle School Teacher: Provides information about core instruction, participates 

in student data collection, delivers Tier 1 instruction/intervention, collaborates with other staff to implement 

Tier 2 interventions, and integrates Tier 1 materials/instruction with Tier 2/3 activities. 

 

Exceptional Student Education Teachers: Participates in Student data collection, integrates core instructional 
activities/materials into Tier 3 instruction, and collaborates with general education teachers. 

 

Instructional Coach (Reading): Provides guidance on the K-12 reading plan, facilitates and supports data 

collection activities, assists in data analysis provides professional development and technical assistance to 

teachers, supports the implementation of Tier1, Tier 2, and Tier 3 intervention plans. 

 
School Psychologist: Participates in collection, interpretation, and analysis of data, facilitates development of 

intervention plans, provides support; provides professional development and technical assistance for problem 

solving activities including data collection, data analysis, intervention planning, and program evaluation. 

 

Technology Specialist: Supports staff with technology necessary to manage and display data. 
 

Speech Language Pathologist: Educates the team in the role language plays in curriculum, assessment, and 

instruction. 

 

School Counselor:  

Participates in collection, interpretation, and analysis of data, facilitates development of intervention 
plans, provides support; provides professional development and technical assistance for problem solving 

activities including data collection, data analysis, intervention planning, and program evaluation. 
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Student Services Personnel, e.g. Social Worker: As needed, continues to link child, serving and community 

agencies to the schools and families to support the child’s academic, emotional, behavioral, and social 

success.  

 
 

The MTSS Team meets weekly to engage in the following activities: 

 

Review screening data and link to instructional decisions. 

Review Progress monitoring data to identify students who are meeting/exceeding benchmarks, at moderate 

risk or at high risk for not meeting benchmarks. 
Identify professional development needs and resources. 

Collaborate regularly, problem solve, share effective practices, evaluate implementation, make decisions, 

and practice new processes and skills. 
PARENT AND FAMILY INVOLVEMENT: (Parent Survey Data must be referenced)   
 
Over the last three years, we have had a consistently high satisfaction rating from our parents on the Annual 

Parent Satisfaction Survey. We are pleased with that result and with the valuable input our parents provide us 

in our Parent Survey. We meet each year with our School Advisory Council and fine tune our Parent Survey.  

Then, we meet and present the results.  We will meet again this September to review the results and 
determine any action(s) to be taken. 

 

Parental involvement is a big part of our school.  Parents are required to volunteer 20 hours/year per child. 

Historically, we have many parents who volunteer way beyond their required hours.  We have a very active 

PTO and there are many opportunities to volunteer and be part of the culture and their children’s education.  
Last year, 97% (an increase of 1%) of our families volunteered and served over 15,073 hrs. (an increase of 

1,073 hrs.) helping the school and their children.  

 

STUDENT SURVEY RESULTS (Required): 

N/A Charter School 
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Early Warning Systems  (SB 850) 
1. Data has been collected from Performance Matters and the AS400 to address the Early Warning Indicators 

below: 
ELEMENTARY 

 Attendance below 90 percent, regardless of whether absence is excused or a result of out-of-school 
suspension 

 One or more suspensions, whether in school or out of school 

 Course failure in English Language Arts or mathematics 

 Level 1 score on the statewide, standardized assessments in English Language Arts or mathematics 

 Students who are not proficient in reading by third grade 
SECONDARY 

 Attendance below 90 percent, regardless of whether absence is excused or a result of out-of-school 
suspension 

 One or more suspensions, whether in school or out of school 

 Course failure in English Language Arts or mathematics 

 Level 1 score on the statewide, standardized assessments in English Language Arts or mathematics 
 

2. Provide the following data related to the school’s early warning system: 

 The number of students by grade level that exhibit each early warning indicator listed above 

 The number of students identified by the system as exhibiting two or more early warning 
indicators 

Fill in BLANKS with Number of Students 

Grade Level K 1 2 3 4 5 6 7 8 9 10 11 12 Total  

Attendance 
<90 

 18 10 12 11 9 8 9 5      

1 or more ISS 
or OSS 

 0 1 0 0 2 1 2 5      

Level 1 in 
Reading or 
Math 

 0 0 0 4 18 15 6 7      

Course Failure 
in ELA or Math 

 0 3 0 0 0 0 0 0      

 
Students 
exhibiting 2 or 
more 
indicators 
 

 0 1 0 1 4 2 1 1      

 
3. Describe all intervention strategies employed by the school to improve the academic performance of students 

identified by the early warning system (i.e., those exhibiting two or more early warning indicators). 
 
After careful review of the Early Warning Indicators, Sculptor has nine (9) students who have scored a Level 1 
in ELA or Math and had an attendance rate of less than 90% in 2104.   Of those nine (9) students, 2 students 
had attendance below 90% and one out-of-school suspension.  One of the total 10 students exhibiting two (2) 
or more early warning indicators had attendance below 90% and was retained in 2nd grade.  These ten (10) 
students represent 2% of Sculptor’s student body. 
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                   Beginning this year, all students exhibiting 2 or more early warning indicators will be referred to our MTSS 
                   Team to address appropriate interventions with parent in attendance.  Sculptor’s MTSS Team meets weekly. 

 
In the past, the school has sent daily notice to parents when a student was absent from school.  The previous 
auto dialer program used to notify parents regarding attendance is no longer available to us and the school is 
researching auto dialer vendors to purchase its own.  When that system is purchased, we will continue daily 
notification of absences.  Classroom teachers call home when a student has been absent 3 days or more days.  
Administration calls parents regarding absences, sets up parent conferences if appropriate and staff and 
administration refer excessive absences to the MTSS Team to address attendance.  Also, we work closely with 
County truancy personnel.   
 
Students in Middle School who score a Level 1 in Reading are assigned a Remedial Reading course as part of 
their yearlong schedule. Middle School students who score a Level I in Math are immediately targeted by our 
school-wide RtI program and IXL program.  
 
Elementary students are placed based on data in the appropriate RtI groups immediately and the IXL program 
and monitored closely. Elementary students will also be referred to the MTSS Team to address appropriate 
interventions with their parent.   

 

 

CTE/STEM: 

1. All Levels 

 

Sculptor exposes students to different types of STEM experiences with a desire to make a powerful 

impact on their motivation in school and getting good grades.  We desire to peak their interest in 

science, technology, engineering, math and perhaps a career and what they do to get there.  Sculptor 
provides such STEM related experiences as Lego Club, Jr. Robotics Club, Middle School Vertical 

Gardening Club, Science Fair grades three through six, many field trips, e.g., Kennedy Space Center, 

NASA visitors, Eastern Florida State College Girl’s Engineering Fair,   Orlando Science Center, Epcot, 

Lagoon Quest and Enchanted Forest. 
 

 

 

College and Career Readiness  
This section is required for secondary schools, per Sections 1003.413(2)(g),(h), and (j) and 1008.37(4), F.S.  
COLLEGE AND CAREER READINESS  ( TO BE COMPLETED BY SECONDARY SCHOOLS)  This section meets the requirements 
of Sections 1114(b)(1)(B)(iii)(I)(aa)-(cc), P.L. 107-110, NCLB, codified at 20 U.S.C. § 6314(b).  
1. Describe the strategies the school uses to support college and career awareness.   
2. Describe how the school integrates vocational and technical education programs.   
3. Describe strategies for improving student readiness for the public postsecondary level based on annual analysis of the 
High School Feedback Report, which is maintained by the Department of Education, pursuant to Rule 6A-10.038, F.A.C.  
Incorporated by reference in Rule 6A-1.099811, F.A.C. (August 2013)  
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(TITLE 1 SCHOOLS ONLY) 
 

Highly Qualified Teachers 
Describe the school based strategies that will be used to recruit and retain high quality, 

highly effective teachers to the school. 
 

Descriptions of Strategy Person Responsible Projected Completion 

Date 

1.   

2.   

3.   
 
 
Non-Highly Qualified Instructors 

Provide the number of instructional staff and paraprofessionals that are teaching out-of-
field and/or who are not highly effective.  *When using percentages, include the number 

of teachers the percentage represents (e.g., 70% [35]). 
 
Number of staff and paraprofessionals that are 

teaching out-of-field/and who are not highly 

effective 

Provide the strategies that are being 

implemented to support the staff in becoming 

highly effective 

 

 
 

 

 

 

 

ALIGNMENT OF SCHOOL IMPROVEMENT PLAN 
AND 

TITLE I SCHOOLWIDE PLAN 
 

Required Elements of a Title I 

School wide Plan (SWP) /School 

Improvement Plan (SIP) 

(Section 1114 – Components of a 

School wide Program) 

Check the area(s) where 

each element is 

addressed in the SIP. 

Additional information and references 

from Title I of the Elementary and 

Secondary Education Act (ESEA): 

1. Include data from comprehensive 
needs assessment of the school 

 

__Rationale 

Include academic achievement of students in 

relation to the state academic content and 

achievement standards.  Be sure to include 



Final Version 8.12.14 
 
 
 

 migrant, if applicable. 

2. Provide opportunities for all 
children to meet  state standards 

__Analysis of  Current   

    Practice 

__Strategies 

__MTSS  

 

3. Utilize scientifically based 
strategies to strengthen the core 
academic program 

 

__ Analysis of  Current 

     Practice 

__Best Practice 

__Strategies  

Strategies, materials and programs that are 

research based are a required element of any 

objective. 

4. Include additional strategies that 
increase the amount and quality 
of learning time 

 

__Strategies 

__MTSS 

__CTE/STEM 

All schools are required to indicate what 

additional learning opportunities are made 

available during school, before and/or after 

school, and during summer, when applicable, 

and help provide enriched and accelerated 

curriculum. 

5. Include strategies for meeting the 
educational needs of historically 
underserved subgroups, low-
achieving, and at-risk students 

 

__Strategies 

__MTSS 

__Early Warning  

    System 

These may include counseling, pupil services, 

and mentoring services. 

6. State the means of determining 
whether student needs in the 
above requirement (#5) are being 
met 

 

__Strategies 

__MTSS 

__Early Warning  

    System 

 

Address how the school will determine the 

educational needs of historically underserved 

subgroups, low-achieving, and at-risk students 

are being met  
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7. Incorporate instruction by highly 
qualified teachers 
 

 

__Highly Qualified  

    Teachers 

 

All instructors working in a Title I school are 

required to be Highly Qualified (Section 1119).  

If you have personnel that do not meet the 

requirements, list strategies to support staff to 

become highly qualified. 

8. Include strategies that support 
high quality and ongoing 
professional development for 
teachers, principals, and 
paraprofessionals 

__Best Practice 

__Strategies 

__MTSS  

Each school receiving Title I funds shall devote 

sufficient resources to effectively carry out this 

requirement. 

9. Include strategies to attract high 
quality, highly qualified teachers 

__Highly Qualified  

    Teachers 

Schools must indicate how they mentor, attract 

and retain high-quality and highly qualified 

teachers. 

10. Include strategies to increase 
parent involvement 

 

__Parental  

    Involvement  

Each Title I school is required to complete a 

Parent Involvement Plan (PIP) and that plan 

may be used to meet the requirements of this 

section in the SIP. 

 

11. Include strategies that assist 
preschool children in the 
transition from preschool to 
kindergarten 

 

__Transition from  

    Preschool  

Elementary schools must identify how they will 

assist students in early childhood programs, 

such as Head Start and VPK, with the transition 

into elementary school. 

12. Include teachers in using student 
achievement data to plan the 
overall instructional program 

 

__ Analysis of  Current  

     Practice 

__Strategies  

__MTSS 

Described in Section 1111 (b) (3) in order to 

provide information on, and to improve, the 

achievement of individual students and the 

overall instructional program. 

13. Provide additional assistance for 
low-achieving students that shall 
include measures to ensure that 
students’ difficulties are identified 
in a timely manner 

 

__MTSS 

Every school is required to incorporate 

strategies on how they will address the needs 

of low performing students that experience 

difficulty mastering the proficient and 

advanced levels of academic achievement 

standards (Section 1111 (b)). 

14. Specify coordination with other 
federal, state, and local programs 

 Schools should include any alignment to other 

state, federal and local programs that support 
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__ Analysis of  Current  

     Practice 

__Best Practice 

__MTSS  

 

the educational programs of the school such as 

violence prevention, nutrition programs, Early 

Childhood, and Head Start. 

 

 

_________________       _________________________ __________ 

School Name                   Principal’s Signature   Date 

 


